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Section 1: Needs Assessment Summary

1. Please offer a description of the needs assessment process you engaged in and the summary of
results of that needs assessment.

Please name the trends noticed through the state and local data review and indicate which data sources
were used, including CTE-related information. Explain how the needs assessment and state and local
data has informed specific decisions for this plan and budget.

To guide strategic planning and budget development, a robust needs assessment was conducted using both quantitative
data sources and qualitative stakeholder input. This process included analysis of state and local data (ODE At-A-Glance
profiles, academic achievement and graduation data, CTE participation, staffing and facilities reports), alongside
stakeholder engagement through surveys, focus groups, and planning meetings with students, staff, and families.

Data Sources and Trends Identified

We examined a range of data, including standardized assessment results in reading, math, and science; graduation and
post-secondary readiness metrics; CTE enrollment and concentrator data; student and staff climate surveys; and
community engagement feedback. Several consistent trends emerged:

1. Student Learning & Academic Achievement: State assessment data show the need for stronger outcomes in
reading (including elementary literacy), math, and science. There is also a growing demand for improved
instructional strategies—particularly in comprehension and differentiated learning, with increased use of
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small-group instruction and blended learning models.

2. Career and Technical Education (CTE): Feedback from students, families, and staff indicated a strong desire for
expanded CTE offerings, including mechanics, welding, and other industry-aligned programs. CTE participation data
reinforced the importance of providing clear career pathways and ensuring alignment with labor market needs and
graduation requirements.

3. Social and Emotional Competencies and Student Support: Student input emphasized mental health concerns,
interpersonal communication challenges, and the need for more targeted support in building durable skills.

4. Special Education (SPED): There is a need to retain qualified special education staff, develop more impactful
programs, and expand Individualized Education Program (IEP) pathways. Students and families noted gaps in
support, especially for autism and other intensive needs.

5. Staffing and Workload Equity: Staff surveys revealed concerns about workload, prep time, class sizes, and
caseloads.

6. Safety, Security, and Inclusion: Safety and bullying prevention emerged as top priorities for students. Many
expressed the need for clearer policies, inclusive practices, and increased adult responsiveness to student
concerns.

Application to Planning and Budgeting

This needs assessment directly influenced our plan and budget. Investments will support reducing class sizes, expanding
offerings and certifications within CTE pathways, and launching new coursework to meet updated graduation
requirements. Additional funds will strengthen mental health supports, and special education programming. Increased
instructional assistant staffing, particularly those linked to safety and learning environments, are also prioritized. Finally, we
are allocating resources to increase staff to student ratio, provide targeted professional development, and foster a more
inclusive and supportive school culture. This integrated, data-informed approach reflects our commitment to addressing
barriers and elevating learning for all students.

Section 2: Equity Advanced

1. Explain how you incorporated your equity lens or tool into your planning and budgeting process.

Ensuring each Crook County School District student, family, and staff member feels welcome, safe, supported, and
successful was at the heart of our Integrated Guidance strategic planning, comprehensive needs assessment, and decision
making. Oregon’s Equity Lens was provided as a systematic structure for decision-making within the context of each task.
The eight essential questions from the Oregon Equity Lens were instrumental in guiding our decision making,
conversations, and planning regarding our strategic investments.

The Oregon Equity Lens was featured and linked as part of the opening tasks for our Comprehensive Needs Assessment and
the eight essential questions were highlighted and discussed prior to our team’s review and decision making related to our
targeted Integrated Guidance investments. For the vast majority of our data documents and conversations, information was
disaggregated in order to identify which student and family groups are in need of targeted investment and support.

2. What professional development or training is planned throughout the biennium for teachers, staff,
and administrators to address the cultural, social, emotional, and/or academic needs of students,
including those of focal students?

To address the cultural, social, emotional, and academic needs of students, including focal students, the district
has planned a comprehensive professional development (PD) program for the biennium. The PD initiatives will
equip teachers, staff, and administrators with the skills to support students’ diverse needs while focusing on



academic excellence and emotional well-being.

1. Academic Support and Instructional Strategies:

ELA Development & Literacy Plan: PD will focus on comprehension and writing, using grade-level texts and culturally
relevant materials to engage students. Teachers will receive training on identifying ELA standards, crafting objectives, and
utilizing Mike Schmoker’s framework to design clear, effective lessons that foster student engagement and achievement.
Math Consulting: This PD will address equity gaps in math instruction, providing strategies to support students who
struggle with math and ensuring they build confidence and competence in the subject.

Gradual Release Model & PLC Work: Teachers will be trained on the Gradual Release of Responsibility model, which
promotes independent learning. Professional Learning Communities (PLCs) will focus on collaboration and data-driven
instruction, identifying specific academic gaps for focal students and refining instructional strategies.

2. Social and Emotional Competencies:

Training for Counselors and Staff: PD will focus on helping counselors and teachers support students’ social and emotional
needs, including building self-awareness, self-management, social awareness, relationship skills, and responsible
decision-making. These competencies are essential for fostering a positive and supportive learning environment where all
students, especially focal students, feel safe and valued.

Integrating Social and Emotional Competencies: Teachers will receive training on how to incorporate these competencies
into their classrooms. This includes using strategies that promote emotional resilience, empathy, and effective
communication, ensuring students can navigate social and emotional challenges both in and outside of school.

3. Cultural Responsiveness:

SIOP (Sheltered Instruction Observation Protocol): This PD will focus on supporting English Language Learners (ELLs) and
students from diverse cultural backgrounds. Teachers will learn strategies for making content accessible and culturally
relevant, ensuring that these students feel seen and supported in their academic journey.

AVID (Advancement Via Individual Determination): AVID training will promote a college-readiness culture and help
underrepresented students develop organizational and critical thinking skills. This initiative will ensure that all students,
particularly those from marginalized groups, are prepared for academic success.

4. Behavioral Support and Classroom Management:
Envoy Training: Teachers and staff will be trained in Envoy, a classroom management system designed to create a positive

and engaging learning environment. The focus will be on building rapport with students and using proactive strategies to
manage behavior, ensuring that all students feel supported socially and emotionally in the classroom.

5. Career and Technical Education (CTE):
CTE Training: The district will provide PD focused on Career and Technical Education, helping teachers integrate real-world

skills into their curricula. This will ensure that students, particularly those in focal groups, are prepared for both academic
success and future careers, with a focus on pathways that are culturally and socially relevant.

6. Gifted and Talented (TAG) Support:

Tier 3 TAG Training: Teachers will be trained to identify and support gifted students, especially those who may not
traditionally be recognized for their talents due to social, cultural, or emotional factors.



7. Curriculum Alignment:

Scope and Sequence: PD will focus on aligning curriculum across subject areas to ensure a consistent and progressive
instructional plan. This alignment will help address academic gaps for focal students, ensuring they receive comprehensive
and cohesive instruction.

By aligning these PD priorities, the district aims to support the academic and emotional growth of all students, with a
particular focus on the needs of focal students, ensuring a well-rounded and inclusive approach to education.

3. What policies and procedures do you implement to ensure inclusion of children and youth navigating
houselessness in all programs and activities?

We have a number of policies and procedures in place to ensure activities do not isolate or stigmatize children and youth
navigating homelessness.

Our district’s policy JECBD-AR provides clear direction for providing high-quality support for students navigating
homelessness. This administrative regulation keeps the students’ best interests in mind while describing the procedures for
enrollment, services, coordination, liaisons. Our district homeless liaison ensures services to homeless students are
coordinated with local social service agencies or other agencies/programs providing services to homeless students and
their families. The liaison also certifies that services are provided in cooperation with other districts on interdistrict issues
such as transportation, transfer of school records, and issues concerning appropriate credit for course work completed at a
prior school.

In addition to the support provided through our homeless liaison, we also have a Family Access Network (FAN) Advocate
available to support students and their families with basic needs. Whether it is clothing, school supplies, food, rental
assistance, or athletic/activities scholarships, our FAN advocates work tirelessly to ensure students’ needs are met. This
work makes certain that these students do not feel stigmatized due to lack of resources.

4. Describe any efforts to ensure opportunities for all students to participate in CTE programs that are
generally considered male or female dominated.

In CCSD, we offer a variety of CTE courses in 8 different approved pathways. Our CTE Coordinator, building administration,
and district office work with our teachers to identify any systemic barriers that may be in place that make it difficult for
students to access those programs. In addition, we work with counseling staff to better understand the scope and sequence
of CTE programs. We have also provided training for our CTE teachers to better serve special education students. Generally
speaking, our CTE programs reflect the student populations of our high school. However, we struggle with nontraditional
populations in our Manufacturing and Health Science programs - which matches national trends. We have worked
regionally throughout Central Oregon to identify and remove barriers to students in those programs and are seeing
significant progress. We have made an intentional push to increase our female CTE participation through our 8th Grade CTE
Preview Day, “Chick Tech” Conference opportunities, as well as our K-12 Lego Robotics initiative and through targeted
recruitment during CTE days and throughout the school year.

CCHS offers an 8th grade CTE day to open our classrooms to incoming 9th grade students in order to preview pathways and
courses. There is a robust day provided to all students at CCHS to meet with and network with local businesses and trade
skill providers.
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Section 3: Well Rounded Education

Questions:

1. Explain any changes or updates to your program review based on the Program Review Tool and
Oregon's Early Literacy Framework.

No new changes for Crook County School District’s plan.

2. How do you ensure curriculum design and the adopted curriculum for all content areas (core or
basal and supplemental) consist of a clearly stated scope and sequence of K-12 learning objectives

There are a number of systems, processes, and people in the Crook County School District that work to ensure that our
adopted basal and supplemental curriculum consists of a clearly stated scope and sequence of K-12 learning objectives and
is aligned to state and national standards. Several CCSD school board policies and ODE guidelines also serve to keep our
district curriculum processes and procedures aligned with best practices.

All core curriculum in CCSD starts with a thorough and on-time curriculum adoption process. This process begins with a
review of the adoption criteria and standards set forth by the state by our curriculum adoption committee. The committee
is composed of administrators, teacher leaders, and instructional and curriculum specialists. The curriculum options also
undergo a month long community/parent review and feedback phase. After a core curriculum is selected, a staff training
plan and curriculum scope and sequence plan are developed based on essential standards and standardized assessment
alighment.

In addition to the initially developed curriculum plan, scope and sequences are regularly reviewed and refined based on
feedback from staff and students. At each of our secondary schools, department chairs have been appointed that regularly
review and adjust scope and sequences for each course using consistent vertical alignment meetings. At our elementary
schools, instructional coaches and administrators work with grade-level PLC teams to review and refine their curriculum
scope and sequences based on identified essential standards and common formative and summative assessments. These
plans are electronically shared with the appropriate teacher teams and often include embedded teacher-developed
common formative assessments.

These different processes and procedures are in place to ensure our curriculum contains a stated scope and sequence, is
aligned to state and national standards, and is also responsive to teacher and student feedback.

3. Describe your system for ensuring classroom instruction is well-rounded, intentional, engaging, and
challenging for all students.

Crook County School District has implemented a number of strategies to ensure classroom instruction is
intentional, engaging, and challenging for all students.

One of our primary strategies implemented over the last three years was to strengthen the alignment of our
curriculum and classroom instruction to the state standards. This alignment initiative helped connect the rigor
of the state standards to our teacher’s daily instructional practice, formative assessment, and curriculum
planning.

Our district’s instructional coaches also play a key role in enhancing our classroom instructional practices.
These staff members partner with our teaching staff and instructional assistants to implement research-based
instructional strategies that help foster classroom engagement. Examples included coach-provided model
lessons, facilitation of lesson studies, co-teaching, observations and feedback, etc. In addition, our instructional
coaches help facilitate our student data team meetings. These meetings are essential in informing our teachers’
differentiated instructional choices.

Finally, our district has implemented a robust K-12 observation/supervision cycle and implemented programs
such AVID and ENVoY that equip teachers with engaging classroom instructional practices and management



strategies. We have partnered with the Central Oregon Regional Educator Network to provide trauma-informed
instructional strategies so that all students can be engaged and challenged in a rigorous classroom
environment.

4. How do you ensure that students, families, and community members experience a safe and
welcoming educational environment, including but not limited to being free from drug use, gangs,
violence?

It is vital to create a safe, inclusive, and welcoming environment for our community to fully participate in our district’s
school improvement efforts. First and foremost, our staff model the inclusive, welcoming, and positive behaviors that we
expect from community members and guests in our school. Through modeling professional behavior and providing
excellent customer service, we are able to set the tone for what is expected of our community members. In addition,
protocols and procedures are in place at each school for dealing with potentially unruly guests. Group norms and
expectations are shared at community listening sessions and board meetings. For athletic competition, spector
expectations are posted outside our primary gymnasium.

5. How do you ensure students have access to strong school library programs?

Ensuring CCSD students have access to strong library programs is an essential service for students and families. Our district
meets all Oregon’s Division 22 requirements related to libraries and media services. Nearly all of our schools have their own
full FTE staff member dedicated to our library programs. One of our smaller magnet schools, Steins Pillar Elementary, will
be opening their own on-site library in September of 2025 to ensure equitable access to materials and staff support. One of
CCSD'’s rural schools (Paulina) is in the process of becoming digitized and will finish that process in the coming years.

CCSD library staff partner with teachers to provide materials, equipment, and services which support the school district,
program and course goals. They also work to equip students with practical library skills such as locating and retrieving
organized print and nonprint media, using media to record and express ideas and knowledge, as well as interpreting and
analyzing media materials.

6. How are you monitoring the effectiveness of interventions for students who experience depression,
anxiety, stress, and challenges with dysregulation?

CCSD has systems for identifying and monitoring students whose depression, anxiety, stress, and challenges with regulation
impact their academic and school success. Many students have been identified and are being supported through their
504s, Health and Safety Plans, and IEPs. Students who are identified are monitored by teachers, counselors, and other
support staff (including nurses) on their individual goals. CCSD collects data on students through self report, counselor
data, and focal group feedback. The effectiveness of these interventions is seen in decreasing incidents of dysregulation,
increased attendance, continued on track to graduate and participation in a full school day with peers.

7. How do you identify and support the academic needs of students who are not meeting or exceeding
state and national standards for focal student groups?

Identifying and supporting students in need of academic support is one of the key aspects of our work in the Crook County
School District. As part of our common instructional practice and board goals, we have several measures throughout the
school that assess student proficiency and identify students needing additional support.

For elementary and middle school students, benchmark assessments in reading, writing, and mathematics are used each
trimester to assess student proficiency level and assign the appropriate intervention or enrichment opportunity.

In addition to our benchmark assessments, teachers also use a variety of other formative assessments to determine their
students’ unique needs and supports. We have a robust MTSS program that ensures students, particularly those in focal
student populations, are assigned appropriate support and intervention as needed. Finally, our SPED department ensures



that students in need of Tier 3 support are provided with an individual education plan to adequately support their
individualized needs.

At our high school level, we have a number of teams in place to support students who are credit deficient or are in need of
additional academic support. Every week our high school CARE Team reviews teacher recommendations for students
needing support. In addition, we have staff teams in place to support credit deficient students get back on-track as well as a
team dedicated to Freshmen who are not being academically successful. We have a graduation coach who individually
works with students who are in jeopardy of not graduating.

In K-12 we have rewritten our Talented and Gifted identification process to align with best practices and ODE’s
requirements. We have included identification for leadership and creativity and don’t solely focus on test scores for the
referral process. Our numbers of TAG students identified in focal groups, including EL learners, has increased.

8. If planning to develop a new CTE Program of Study, please name the intended program to be started,
timeline, and the steps taken or to be taken.

No new programs of study will be started at this time.

9. What CTE defined work-based learning experiences are available for students? Describe any efforts
you are making to expand these opportunities.

Our region has partnered with Economic Development of Central Oregon and East Cascades Works through the Youth
Career Connect Internship network, which supports student internships within their local communities. In addition, the
high school CTE/Career Coordinator works closely with local businesses to connect students with internships,
postsecondary job pathways, and workplace certifications. To further enhance career readiness, CCSD also has a Youth
Transition Program that equips IEP students with work skills and connects them with potential careers aligned with CTE
strands.

Furthermore, CCSD has multiple positions dedicated to fostering partnerships with employers to expand work-based
learning (WBL) opportunities for students. Stationed at the high school, the CTE/Career Coordinator collaborates with local
businesses to provide internships, job pathways, and workplace certifications, while the Youth Transition Program
Coordinator serves as a key catalyst in connecting SPED students to career pathways.

Regionally, internships are available through Youth Career Connect, but WBL opportunities extend beyond internships. We
are working to help CTE teachers identify a range of WBL options within their programs, including service learning,
school-based enterprises, simulated workplace experiences, pre-apprenticeships, cooperative work experiences, and
opportunities for students to earn workplace certification.

10. Do your students have the opportunity to earn CTE college credit while in high school? If yes, no
explanation required. If no, please explain.

Yes, in multiple pathways

Section 4: Engaged Community

Questions:

1. What improvements have you made when engaging with your community, including focal students,
families, and staff, in the past two years? What barriers, if any, continue to exist or were experienced?

We have significantly enhanced our needs assessment process to better serve our diverse community. Recognizing the
importance of inclusivity, we have intentionally integrated an equity lens to ensure that we capture data and feedback from
all student and community groups. This approach allows us to identify and address the unique needs of each group,
ensuring that no voice is overlooked.



In our efforts to create a truly representative needs assessment, we took proactive steps to provide meaningful
opportunities for diverse stakeholders to share their thoughts. We prioritized creating spaces where individuals could voice
both authentic celebrations and concerns. This was done with the understanding that feedback can come in many forms
and from many different perspectives. By offering multiple avenues for engagement, we empowered students, parents,
faculty, and community members to participate in ways that were most comfortable and accessible to them.

We made it a point to offer feedback channels that ranged from anonymous surveys to in-person discussions and digital
platforms, allowing us to capture a wide array of voices. This ensured that the needs assessment was not only
comprehensive but also reflective of the community’s diverse viewpoints. By providing these varied options, we were able
to gather valuable insights from those who may have otherwise felt excluded or hesitant to speak up in traditional settings.

Ultimately, the goal of these enhancements was to ensure that our needs assessment accurately reflects the voices and
concerns of all stakeholders. By incorporating both qualitative and quantitative feedback, we are better equipped to make
informed decisions that truly serve the needs of our students and community, fostering a more inclusive and supportive
environment for everyone.

2. List the strategies used to engage with focal students and families about the integrated plan
throughout the planning process.

In-person forum(s)

Focus group(s)

Roundtable discussion

Community group meeting

Website

CTE Consortia meeting

Email messages

Newsletters

Social media

School board meeting

Partnering with community based partners
Partnering with faith based organizations
Partnering with business

3. List the strategies used to engage with staff, both classified and certified, about the integrated plan
throughout the planning process.

In-person forum(s)

Focus group(s)

Roundtable discussion

Collaborative design or strategy session(s)
Partnering with unions

4. Looking at your Community Engagement process holistically, what did you learn from the
community and staff? Explain how you applied the input to inform your planning.

From engaging with the community and staff, we have gained valuable insights that have directly informed our planning in
several key areas. The feedback we received emphasized the importance of focusing on academic achievement, career and
technical education (CTE), social and emotional competencies, and special education (SPED), while also addressing staff
support and wellbeing and enhancing communication.

Academic Achievement:



The community and staff highlighted the need for improvement in reading, math, and science, especially in elementary
literacy. We learned that there was a demand for more effective, data-driven curricula that align with state and college
requirements. This feedback has influenced our decision to adopt more targeted instructional materials and resources that
address foundational literacy gaps. Additionally, we have emphasized the importance of individualized support to ensure
that all students, especially those struggling academically, have access to tailored learning opportunities.

Career and Technical Education (CTE):

There was a strong push from both staff and the community for clearer pathways to future careers through CTE programs.
Feedback focused on aligning these programs with industry standards to better prepare students for the workforce. In
response, we have prioritized expanding CTE offerings that match local and regional job market needs. We are also
developing stronger partnerships with industry leaders to provide students with hands-on learning experiences,
internships, and workplace certifications, ensuring that CTE programs offer students clear, viable career pathways.

Social and Emotional Competencies:

Community members expressed concerns about the mental health of students, and staff emphasized the need to build
interpersonal communication skills and soft skills. We learned that social and emotional competencies need to be
integrated more thoroughly into daily instruction. As a result, we are incorporating more social and emotional
competency-focused programs, with specific attention to mental health supports. Additionally, teachers are being trained
to incorporate these competencies into their classrooms, ensuring students not only excel academically but also develop
the emotional resilience required to succeed in their personal and professional lives.

Special Education (SPED):

The feedback regarding SPED focused on the need to retain qualified staff and provide impactful programs that cater to the
diverse needs of students with Individualized Education Programs (IEPs). Staff suggested the creation of more specialized
pathways within the IEP framework. In response, we have increased efforts to retain SPED teachers by offering competitive
wages and professional development tailored to their needs. We are also expanding IEP pathways to include more
personalized educational opportunities, ensuring each student receives the support they need to thrive.

Staff Support and Wellbeing:

Additionally, we have focused on creating a positive staff culture by providing relevant professional development and
reducing teacher workload through smaller class sizes.

Communication and Extracurricular Activities:

Additionally, the community (parents included) expressed a desire for a wider range of extracurricular activities beyond
athletics. We are in the process of expanding opportunities for students to engage in a variety of activities that cater to
different interests, ensuring a well-rounded educational experience.

In conclusion, the feedback we gathered has been instrumental in guiding our planning, ensuring that our strategies are
both responsive to the needs of our community and staff, and aligned with the priorities of academic success, career
readiness, staff wellbeing, and communication.

Section 5: Strengthened Systems and Capacity




Questions:

1. What system do you have to recruit, onboard, and retain quality educators and leaders, including
those who are representative of student focal groups?

As outlined by our Mentor Application Grant and work, Crook County School District continues to work on the recruitment
of staff to more closely reflect our student population. We actively advertise our positions, attend job fairs, and have a
strong mentoring process to support Beginning Teachers in our district.

Our onboarding and development work to retain high quality staff include an induction and mentoring program to support
our newly hired. This support also included additional paid planning time, learning walks, and support from instructional
coaches and mentors. Additionally, we outlined differentiated professional development ensuring equitable access to
resources at various stages of their career, and tailored to their specific roles within our system.

Lastly, within our CTE consortia, with Perkins funds, we provide a New CTE Teacher Cohort that provides all new CTE
teachers with a veteran CTE teacher mentor in their program of study area. We also provide substitute and mileage
reimbursement for learning walks for all CTE teachers to further support teacher coaching and mentoring.

2. What systems are in place to ensure that focal students are being taught by effective and highly qualified
teachers as frequently as other students?

We strive to have a highly qualified, caring, engaging, and experienced teacher in front of all students. There
are a number of Human Resource procedures in place to ensure that every Crook County School District
teacher is qualified. These processes include weekly monitoring of teacher licensures in partnership with the
Oregon Teacher Standards & Practice commission, ensuring every teacher on a conditional license is also
enrolled in a teacher preparation program, and coordinating a Grow Your Own program in collaboration with
our local ESD. As staffing assignments can change annually, there is ongoing monitoring to ensure instructors
hold proper licensure.

In addition to the formal Human Resources processes, our building level administrators implement a number
of strategies to prevent students from ineffective, inexperienced, or out-of-field teachers. These strategies
include placing our experienced teachers in the courses with the students with the highest needs as well as
providing building level professional development regarding research-based instructional strategies.

As with many school districts in Oregon, teacher shortages have impacted our once deep applicant pools so we
have created systems to support teachers that are new to the profession. We have expanded our robust
teacher mentor program that supports all teachers in their first and second year in our school district. This
program includes check-ins with a mentor, individualized support plans, and monthly professional development
with other new teachers in our district. We have also partnered with our Regional Educator Network to provide
a Special Education Teacher Mentor that supports SPED teachers in meeting the unique demands of teaching
students with disabilities. With this comprehensive mentor program, even if a teacher is new, we know that
they are equipped with the tools, strategies, and support necessary to properly teach all students. There are a
number of systems, services, and partnerships in place to serve focal student groups. We have a Grow Your
Own program that seeks to recruit and train staff that represents the faces of our students, particularly those
from focal populations. In addition, there are a number of strategic partnerships in place for focal populations.
We have partnered with the Central Oregon Culture of Care Team to provide our staff with training and
coaching regarding trauma informed, non-verbal classroom management strategies. These strategies are
considered best-practices for students from focal populations. We have also partnered with our local Juntos
program and LatinX Family Council for many years to provide additional support and guidance to our Latino
families. Our district’s Welcome Center also serves as a hub of support services for students and families from
focal populations as they navigate our educational system.



3. Describe your system for analyzing disciplinary referrals, suspensions, and expulsions, including
disaggregating this information by focal groups.

Our first step in reducing the overuse of discipline practices that remove students from the classroom is by
creating rich and engaging classroom experiences. Keeping students focused on learning helps prevent situations
that can lead to potential discipline. In addition to our engaging lessons and course content, we have also
implemented a K-12 non-verbal classroom management program called ENVoY. All our teachers and
instructional staff are trained with these research-based strategies that are proven to de-escalate situations
before having to remove a student from a class.

Our schools also have a number of schoolwide structures in place outside the classroom that help support and
encourage positive behaviors and orderly school operations. Each of our schools implements Positive Behavior
Intervention System (PBIS) that integrate and support students’ behavioral, academic, social, emotional, and
mental health. This work also aligned with our schools’ culture teams that focus on ensuring that school climate
remains positive.

Finally, there is no perfect solution for when a student does need to be removed from the classroom setting,
but several years ago our district intentionally shifted from a model that assigns students out-of-school, to a
restorative model that attempts to keep students in-school for their disciplinary consequence. This allows
students the opportunity to keep up on their school work and perform service projects around campus while
serving their suspension time.

Through implementing engaging classroom content, non-verbal classroom management practices, positive
school-wide systems, and restorative disciplinary practices we will continue to see a reduction in disciplinary
incidents.

4. What systems are in place to support students and families who are transitioning between LTCT
sites, YCEPs, and JDEPs to schools? (Too long and needs more specifics)

Crook County School District is committed to providing seamless transitions for students moving between

Long-Term Care and Treatment (LTCT) sites, Youth Corrections Education Programs (YCEPs), and Juvenile Detention
Education Programs (JDEPs) and their home schools. Our support systems prioritize academic continuity, social-emotional
well-being, and re-engagement with school and community resources and partners.

To facilitate smooth transitions, we utilize our counseling team and district graduation coach to ensure individualized
academic and behavioral interventions for returning students. This includes a structured intake process where school
teams, counselors, and district specialists collaborate with LTCT, YCEP, and JDEP staff to review student records, assess
credit progress, and identify any necessary accommodations, placements, or interventions. Case managers, school
counselors, and Student Success Teams work closely with families to provide wraparound services, ensuring students have
the academic and social-emotional support they need upon reentry.

Students are also supported through targeted credit recovery options, individualized learning plans, GED prep, and access
to alternative education pathways, including CTE programs and dual-credit opportunities, to keep them on track for
graduation. Schools coordinate with community partners, including behavioral health services and mentoring programs, to
address barriers to success and ensure continuity of care.

We employ a full time graduation coach that works with all disengaged youth to ensure they can return to school, complete
a diploma or GED in the pathway that best meets their individual needs.

5. How do you support students and families in the transition between early childhood education
programs and local elementary school programs from elementary to middle grades?



Creating programs that seamlessly transition our students is an essential service that we provide for Crook County School
District students.

Our first transition program is a two week “Jumpstart” mini-camp for our incoming kindergartners. This allows students to
become acquainted with their school building and staff. For our incoming 6th graders, staff at our middle school facilitate a
three day camp experience that equips incoming 6th graders with the practical skills they will need for a successful start to
middle school. In addition, the 6th grade orientation camp provides students with an opportunity to meet key staff
members and participate in engaging and fun activities.

For students entering high school, our incoming freshmen orientation camp provides a multi-day program where students
can become familiar with the high school campus, bolster their practical academic skills, and meet school administration
and key teachers. In addition, all freshmen are enrolled in a “Freshman Success” class during the first trimester that equips
students with the key academic skills necessary for long-term high school success.

Finally, the transition from high school to postsecondary success is a multi-year process that is individualized to each
student’s unique postsecondary goals . We have 4 guidance counselors and a dedicated College & Career Coordinator
position that works collaboratively with each student to develop and execute their postsecondary education plan and each
student and their family engage in a meeting to determine their future pathway so that they can enroll in the courses to
help them meet their goals.. In addition, our district hosts Beyond High School and FAFSA parent nights each school year in
multiple languages.

6. What career exploration and career development coursework and activities are offered to support
awareness, exploration, preparation, and training at the various grade-bands?

Describe your system for sharing information with students and parents regarding career connected
learning and CTE opportunities, including any guidance, counseling, and connections to education plans
and profiles.

Regionally, YouScience, a career aptitude assessment, is available for all middle and high school students. Not only does this
allow students to identify their aptitudes, it combines their aptitudes with their interests. It also serves as a career
navigation tool providing information on employment outlook, education/training, and skills used on a daily basis. In
addition, Career Tree is available to all high schools and challenges students to dive into their career choice to investigate if
that pathway is truly a good fit. Schools are using YouScience and/or Career Tree to help guide students to CTE programs.

We offer a number of different equitable experiences available for all students. Our district has expanded our
extracurricular activities and clubs at every school to meet the diverse interests of our students. These clubs range from
Dungeons & Dragons club to Esports to a Gay/Straight Alliance at CCHS. Through providing a wide-ranging menu of
extracurricular experiences, every CCSD student has an opportunity to connect with their peers. In addition to our
expanded extracurricular offering we offer all students a wide range of elective courses designed to ensure access to a
wide-array of authentic learning experiences. Finally, full time College & Career Readiness Coordinator who partners with
students to formulate individualized pathways for students to achieve their post-high school education dreams. This
resource also helps to Build connections, networks, and pathways for students’ continued success after graduation.

You Science is a career and aptitude survey used in our Freshmen Success class to help all 9th grade students explore and
determine which career pathways may be a good fit. Students then research a particular career pathway. Career Tree is a
visualization tool for each of our CTE pathways. A Career Tree visualization is posted outside the door for each of our 8 CTE
strands. These visuals are powerful reminders for students to see how the work they are completing in

class connects to real-life career pathways.

Our schools promote CTE programs and course offerings prior to forecasting each year. Regionally, we offer various CTE
informational videos, 8th Grade CTE Days, and other CTE recruitment opportunities. These opportunities allow all students
to get a hands-on feel for what CTE programs have to offer as well as see what careers they could move into upon



completion of the CTE program or after additional postsecondary training/education. In addition, we have partnered with a
local marketing company to create a clearinghouse of CTE information for students and families to explore.

Section 6: Early Literacy

(Smartsheet Link)

Section 7: Plan Summary

Provide an overview of the plan detailing the key aspects and rationale behind the chosen approach.

Describe the vision of the plan and how it addresses strengths and areas for growth identified in the needs
assessment, including those specifically related to CTE. Additionally, describe how the plan will work towards
addressing the co-developed LPGTs or Local Optional Metrics.

Crook County School District is a thriving, rural district in Central Oregon, serving approximately 3,272
students across nine schools. Our mission is to be an organization driven by integrity and excellence for all
students,, setting a standard for educational success, and recognized for excellence in helping students
dream, learn, and succeed.

The students, families, and community we serve are both distinctive and diverse. We are proud that more
than 10 languages are spoken among our students and families, with a significant proportion of our students
who are considered English Language Learners. Our student body comprises 78.5% White, 14.6%
Hispanic/Latino, 5.1% Multiracial, 0.9% American Indian or Alaska Native, 0.3% Black or African American,
0.2% Asian, and 0.1% Native Hawaiian or Other Pacific Islander.

In alignment with our commitment to diversity, our district's charter school, Powell Butte Community Charter
School, enrolls 219 students, with 89% identifying as White, 3% as Multiracial, and 5% as Hispanic/Latino.

Our community is characterized by multiple cultural, economic, and ethnic, and linguistic backgrounds, which
we consider one of our greatest assets. One of our school board's top goals is to ensure that every student,
family, and staff member feels welcome, safe, supported, and successful and has opportunities to engage
with trusted adults during academics and through extra-curriculars. The strategic planning and investments
made through the Oregon Department of Education’s Integrated Guidance play a significant role in achieving
this goal.

Based on our comprehensive needs assessment and community feedback, our targeted Integrated Guidance
investments focus on improving health and safety, reducing class sizes, creating well-rounded educational
experiences, increasing instructional time, and providing staff to support those goals.. Specifically, these
investments aim to enhance targeted class size reduction, expand extracurricular opportunities, support
small group instruction, foster community engagement, provide bilingual support, offer high school academic
interventions, remove barriers to participation, and expand mental health support.

It is evident that our district needs to expand our capacity to provide individualized and small group
academic, mental, and social support to students. Consequently, we have aligned our Health and Safety and
Educational Improvement and Innovation Strategy (EIIS) targeted investments to address the gaps identified
in our needs assessment. These funds are allocated to expand Career and Technical Education (CTE) learning
opportunities and training in grades 6-12 for focal populations, implement dropout prevention strategies, and
provide additional accelerated and college-level opportunities through dual enrollment, AP courses, and
transfer degrees through colleges and universities.

Monitoring the success of these strategic investments is an ongoing process, utilizing formative and


https://www.crookcountycte.org/

summative assessments, stakeholder surveys and feedback, continuous listening sessions and advisory
groups, as well as quarterly Integrated Guidance Reports and board evaluations.

Additional requirement if applying with a sponsored charter:

The needs of PBCCS are very unique to our rural community. As a charter school, we live on 17% less state
school funding than every other school in our district. Therefore, we work hard to prioritize IP funding to go
straight to student support/growth and broadening student experiences. The mission and vision of our school
are at the forefront of the work that we engage in daily, prioritizing place-based learning and field study
experiences. Our IP funding is used in the following ways:

Prioritize a school safety & student supports in the form of a full time school counselor. As a K-8 school, the
needs of our students are extremely broad.

Prioritize Place-Based education & enrichment experiences (hired a Place-Based Education Coordinator)
Fund intervention and data support systems, using staff and tools, to help all learners reach benchmarks.

Extended enrichment learning opportunities for students at PBCCS through after school programming,
bringing in community partners / teachers, curricular supplements, and utilizing various hands-on and real
world learning experiences.

How can ODE support your continuous improvement process?

Regionally, over $100,000 ESD/SSA technical assistance dollars was used to support and enhance our
engagement efforts. The addition of an integrated guidance TOSA(Liaison)through the HDESD has been an
invaluable partner for us in the development of this integrated guidance. It would be beneficial if ODE could
increase their commitment to the financial lift of these engagement efforts. Additionally, continued
development of processes for sharing best practices would be beneficial to our district and region.
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